
VASD Two-Way Immersion Program
Foundational Beliefs

TWI Program Philosophy

All children in the Verona Area School District are entitled to a world-class education that enhances their quality
of life and maximizes their chances for success. As part of carrying out our mission, “EVERY student MUST be
successful”, VASD is committed to making sure that all students strive for and achieve personalized academic
excellence. To this end, VASD is committed to offering a Spanish/English Two-Way Immersion (TWI) program to
educate and meet the unique needs and attributes of bilingual learners.

Two-Way Immersion, a form of bilingual education, is the most effective model for students to acquire an
additional language and reach the highest levels of achievement in the shortest amount of time relative to other
bilingual program models (Thomas and Collier, 2004). The TWI program provides students with educational
opportunities to support bilingualism, biliteracy, and the development of cultural competence. As an additive
model, students draw upon their own funds of knowledge and home language(s) to contribute to an enriched
classroom learning environment in which their backgrounds and linguistic profiles are valued and viewed as
assets.

TWI Program Tenets

● Spanish and English languages carry equal value
Spanish is a minority language in a majority culture (Beeman & Urow, 2013); our goal is to raise the status
of the Spanish language within the school community. Language(s) that our students and their families
use in and out of school is valued and respected, including the different forms, variations, dialects and
styles.

● All students are considered bilingual learners
Students come to school with varying levels of bilingualism, including simultaneous bilinguals (multiple
languages spoken at home). In a Two-Way Immersion program, all students are considered emerging
bilinguals, not English dominant or Spanish dominant. Instruction and assessment must be respectful of
how emerging bilinguals learn and develop over time.

● Teaching for biliteracy is different from monolingual instruction
Instruction is explicitly designed to meet the unique characteristics of each language. Biliteracy
instruction purposefully connects Spanish and English languages within integrated literacy environments.
Curriculum development and assessment practices address the knowledge of linguistic systems and
literacy in two languages (Escamilla, K., Hopewell, Butvilofsky, Sparrow, Soltero-Gonzalez, Ruiz-Figueroa,
& Escamilla, M., 2014). There are opportunities to authentically read, write and communicate in Spanish
and English within meaningful contexts each day.

● Metalinguistic awareness, the space and relationship between Spanish and English, is valued,
fostered, and developed
Students benefit from having two languages that interact and complement one another.  In a biliteracy
framework, special attention is given to the development of metalanguage.  Metalanguage is defined as
the thinking and talking about language and understanding the relationships between and within
languages. (Escamilla, K., Hopewell, Butvilofsky, Sparrow, Soltero-González, Ruiz-Figueroa, & Escamilla, M.,
2014)

● Language, culture, and identity are interwoven
Cultural competence is having an awareness of one’s own cultural identity, an understanding of different
cultural perspectives, and an openness to learn about varying cultural norms. Language learning in TWI
provides a natural platform for students to develop the ability to explore their own identities, language
development, and understand and appreciate cultural variation.
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Givens:

Equity Leadership

● TWI programming is aligned to the VASD Equity Framework
● District-wide, two-teacher, 50/50 program model; strand within a school at Glacier Edge

Elementary and Sugar Creek Elementary
● Class make-up strives to maintain a balance of students from bilingual,

English-speaking, and Spanish-speaking homes
● TWI programming spans from K-5; with a plan to develop a 6-12 pathway to the Seal of

Biliteracy
● TWI programming will be evaluated every 3 years using the VASD Language Immersion

Program Audit Tool, based on the Center for Applied Linguistics’ principles for dual
language programs

● VASD commits to staying current about research findings and to modify bilingual
programming and instruction as needed

Engagement & Expectation: Inclusive Learning Environments

● All students are welcome in a TWI classroom
● Diversity of program and school staff reflects the student population
● All language dialects and variations are viewed as assets
● All learning environments are culturally and linguistically responsive and relevant
● TWI students and staff are included in all aspects of the school community, not isolated

based on any social or cultural factor
● Language instruction and support is provided to all bilingual learners, with or without

special needs.

Empowerment: Family & Community Collaboration & Integration

● Community agencies partner with the TWI program to provide additional information,
resources,  language services, and supports to families (e.g., Literacy Network, UW, Boys
& Girls Club)

● Parents are encouraged to be active participants in conversations about their child as a
learner

● Parents provide feedback and input about the effectiveness of the program
● Information sessions about TWI are offered to parents and the community
● District spaces represent the language and culture of learners and families
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Excellence: Learner-Centered Curriculum, Instruction & Assessment

● School and classrooms are designed to support biliteracy and develop bilingual
learners*

● Professional development will be designed with bilingual learners and TWI
programming in mind

● Instructional approaches and practices are aligned to a biliteracy framework that
includes explicit planning for three linguistic spaces (Beeman & Urow, 2012)

● Instruction is intentionally planned in order to support a partner language
● Collaboration (vertical & horizontal) between teacher teams is essential
● Teachers plan with a child’s language proficiency levels in mind
● The Bridge is an intentional, planned metalinguistic analysis at the end of each unit that

allows students to strengthen their understanding in both languages
● Metalinguistic awareness requires the use of both languages
● Building background knowledge and oracy is essential
● Language instruction is integrated into content area instruction
● Language is clearly defined (classroom space, teacher, color)
● Students read and write in both languages every day, which includes a planned

opportunity for student choice (i.e., dialogue journals, silent reading)
● Students may demonstrate understanding through a variety of modalities
● Assessments are designed to measure proficiency and growth of biliterate and bilingual

students that is not based upon a monolingual assessment system
● Classroom assessments mirror the language of instruction
● Assessment practices are equitable and the interpretation of current assessments

includes a bilingual perspective (Escamilla, 2014)
● Student support processes and practices value and incorporate each student’s language

proficiency level and are culturally and linguistically responsive

*High-quality Two-Way Immersion classrooms are language-rich environments that include:
● Cognate walls that reinforce metalinguistic awareness
● Word walls unique to the Spanish language
● Dedicated print spaces for Spanish, English, and metalinguistic awareness
● Authentic, high-quality materials and resources that are linguistically and culturally

relevant in both languages
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